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For the past six years I have beell living ancl working in 
northern Manitoba. teaching in the college and uiliversity 
environment. The majo~ity of students x e  Abo~iginal, and the 
majority of the courses I teach x e  in the asea ofAbo~iginal ~ t u d i e s . ~  
As a non-Aboriginal "newcomer" to the north, I a111 keenly awase 
of the need for my approach and my work: to be relevant to students 
and to the larger community. Education. however. has not often 
served the people of the i~orth very well. It has often been a tool of 
and agent for assiinilationist practices by church and state." The 
residential school era - which saw thousands of Aboiigiilal children 
tnl;en from fainily and con~inunity to l ean  western ways and 
values in an alien setting - begail in the late nineteenth century aild 
continued 011 illto the 1960s. The effects x e  still being felt today. 
"Eclucation." then. has been a force of fragmentation and 
dislocatioil POI- many individuals, families and co111111~11ities. 

Yet as a histo~ian. I was also li~~owledgeable about the 
practice of oral history. I kilew of the contesting views of the place 
of oral sources within the wiitiilg and illterpretatioll of the past: 1 
knew of the power of oral history to voice the expeiiences and the 
historical undei-standing of those who did not often have a place 
within the conventional, academically oiiented writtell histories. As 
I taught in the field of Aboriginal Studies. I also become 
increasil~gly aware of the place of oral tmditions witllin Aboiiginal 
linowled,oe stn~ctures and ways of 1~110wii~g. In this sense. oral 
traditions. as an indigenous system of education. provided another . . . 
way to view the productio~l and transmission of knowledge."' 



I11 the following pages I wish to share some of my 
experiences in trying to bliiig these various elements together as an 
educator actively working in northenl Manitoba. In so doing, I wish 
to highlight tile knowledge and understandings that have been 
passed on and shru-ed to me by Abo~iginal students, colleagues, ar~d 
Elders. Oral history and oral traditions can serve as a powel-ful 
lllea~ls to break beyond the mould of traditional educational 
practice, and to re-invigorate the classroom as a place of lea~ling 
by. about and with the community. At the same time, this 
ei~gagemeiit with the role and place of oral tl-aditions witl~in the 
educational environment has lead out of the classl-oom and 
institution and into the cominunity. 

People and Place: Background on Northern Manitoba 

Northel11 Manitoba is vast region with a small and widely dispersed 
population. The xea is c o m ~ ~ ~ o n l y  defined as the northe111 two 
thirds of the province, encompassing 387,146 square lcilometres. or 
70 per cent of the province's total land inass. Lilie the rest of 
Canada's provincial norths. economic activity centres on resource 
extraction. particularly mining, forestry and 1iydroelect1-ic 
development. I11 the last century a numbel- of small-scale urbni~ 
industrial communities have grown L I ~ ,  ~~sual ly  a]-oimd a single 
resource. For example. the city of T l~o~npsoi~ ,  the place where I 
live. owes its existence to the discove~y of nickel in the mid-1 950s. 
What was once a Cree trap line is now an indust~ial. government 
and service centre for the region. nuinbeling over 14,000 peop1e.Iv 

Yet despite the changes and the influx of "soutl~ernei-s" who 
work and live in the region. northern Manitoba remains as the 
homeland to its Indigenous in11abit:uits. with a history of cu1tu1-a1 
developinent tliousailds of years old." Out of the northern 
Manitoba population oP 77,548 (01- approximately 6.5 per cent of 
the province's total population) Abol-iginal people constitute a 
inajority oS the population at 42.680 (or 54 percent). Of this 
number. about 70% live on reserve. This includes seveml large First 
Nations commui~ities. including Nisichawayasihk Cree Nation 
(Nelson House), Norway House Cree Nation, Opaskwayak Cree 
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Cree Nation (Split Lake) with between 2000 to 4500 people living 
on reserve. The ~najolity of First Nations, however, have less than 
2000 inhabitants, and a number are isolated fly-in comm~inities. Of 
those Aboriginal people living off reserve in the north, half live in 
the major centres of Tholnpso~l and The Pas, attracted by 
employment opport~inities and educatio~lal and health services .~~ 

111 te~rns of language - which is recognized as integrally tied 
in to culture and identity - the 11lajo1ity of Manitoba's ~lorthenl 
Aboriginal population is Cree, mainly spealting two different 
dialects, the M~l~hliegowdt (people of the swanlp country, or 
Swampy Cree) and tile Asiniskawithinwak (people of the cou~ltry 
with abundant rock. or Rock There are two Dale  
communities in the 111ost northerly part of the province, Northla~lds 
First Nation (Lac Bsochet) and the Sayisi Dene First Nation 
(Tadoule Lake). There is also a significant Metis population, 
~nnking up 15% of the northern Aboiigi~lal population, which . . has . 

its own rinique identity, tsaditions, and political 

The retention of Aboliginal languages (and the knowledge 
and ways of being that flow lro111 continued ~ ~ s e )  face ~nany 
challe~~ges as we move into the twenty-first century. Historically. 
one aspect oP government and religious educational policy was the 
attempt to emdicate Aboriginal languages; children were punished, 
often severely. for speaking their ow11 language. 111 spite of this 
colonial legacy. one study can-ied out in 1998 among on reserve 
residents i n  Manitoba Po~ii~d that 55% of respondents (most of 
whom were in the 25-44 year range). were most con~fortable usi~lg 
an Abol-iginal lallguage in daily conversation; almost three quarters 
of those surveyed felt there was progress in promoting the use of 
Abol-iginal languages.Ix Many of the First Nations commmnities 
teach Aboriginal languages in the schools, pal-titularly in the early 
grades. and a provincial Aboriginal organization. the Manitoba 
First Nations Education Resource Centre, is working with First 
Nations education authol-ities. schools and teachers to inco~porate 
Aboriginal and Elder perspectives into the cui-riculum. I11 
Thompson. thc local school district inh-oduced a Cree biling~lal 



program in one of the Itindergarten to Grade 8 schools in 2001, 
putting it in the forefront of Manitoba's public school system in 
tellns of Aboiiginal language progra~nlning.~ Yet despite these 
efforts, the influence of Inass culture continues to take its toll, and 
current educators lament the loss of "old" or "high" Cree and the 
emergence of "Creenglish."xl 

Into the Story Circle: Oral Traditions and Oral History 
in the Classroona 

In 1999, Inter-Universities North (IUN) Program Co-coordinator 
Lasy Beardy and I began discussions on the possibilities of new 
courses to be delivered tlimogh I U N . " ~ ~  Based on Larry's 
discussions with val-ious nortlienl colnlnunity members and my 
areas of expertise, several possibilities were identified. This 
included developing a course on tlie Iiistory of the nost11 and 
another focused on oral history and oral traditions. This led to the 
submission of proposals to the appropl-iate academic depal-tsnents 
(Department of History. University of'Winnipeg and Depa-tment of 
Native Studies. University of Manitoba) and to IUN. At this early 
development stage, the importance of valuing Aboriginal 
perspectives ... and making this an integral part of the courses was 
iden tified.""l 

To this end a Course Dcveiopment Advisory Committee 
was assembled. consisting of individuals with experience as 
Aboriginal educators. oral histolians. resexchers and traditional 
t e a c l ~ e r s . ~ ' ~  W11ile operating within the i~ndel-standing that tlie 
cow-ses being developed needed to lneet the requil-ements as set 
forth by the two institutions - Univel-sity of Manitoba and 
University of Winnipeg - tlie Committee was instrumental in 
identifying course objectives. selecting course texts and other 
resources. identiljiing conllnunity participants for course delivery. 
and recommendi~~g tlie appsopriate protocol to follow in walking 
with communities and Eldel-s. Perhaps tlie greatest cont~ibution 
was the ongoing discussion of theory and practice of Aboriginal 
education. history and oral traditions ii-om an 
Aboriginal perspective. 



As thcj  were developed and delivered, both coxses sel-ve 
as examples of integrating and validatiiig oral traditions into a 
"fo~mal" post-secondary education setting. The Histoiy of the 
Calzndiniz North is the inore conventional of the two courses, 
presenting students with a va~iety of perspectives on how to view 
the llistory of the Canadian i i o r t l ~ . ~ ~  Topics covered include the 
eilviroillneiital history of the region. pre-contact history, 
Aboriginal-white relations, the i~lipact of resource development 
and the extension of southel11 administration to ilortherii peoples; 
throughout the course retains a focus on northern Manitoba. Class 
delivery combines lectures. discussioil over readings, and oral 
presentations on student research topics. Yet what ~naltes the course 
unique is the highlighting of oral sources as a valid and essential 
aspect of understanding northen1 history. As stated in the coiirse 
outline: "An integral part of the course will be the Northern Story 
Circle. when we will invite northen~ers to coille into the circle and 
share their stories of the history of the i~orth." Students were then 
required to wiite a reflectioil on one of the guest presenters and how 
their stories related to {he themes of the course. 

Northern Story Circle participants included rnelnbers of the 
Course Development Advisory Committee spealcing to their areas 
of expertise and knowledge ill Ci-ee oral l~istory and its relationsliip 
to language (William D~i~nas). undertaking Aboiiginal oral liistory 
pro-jects i l l   norther^^ communities (Flora B e a ~ d y ) ~ ~ l  and wit11 
Aboi-iginal veterans (Sl~aron McLeod), and genealogy (Sharon 
McLeod). Other participants included Edith Spittal presei1tji1g and 
commenting on a film of her community's lbrced relocatioi~. 
cultural dislocation. and retun1 to tlie land (Nli Ho Ni Yeh: O ~ I -  Stor?,. 
about tlie Densuline. or Sayisi Dene First ~ a t i o n j ~ ~ ~ ~  and Jo Liitley. 
northern nurse and member of the Order of Canada. who shared lies 
life history which took her ii-om wartime England to Labraclor. 
Arctic Quebec and then northeril Manitoba, and who in her 80s 
continues to contl-ibute to health care and education in the north. 

Interestingly. the concept of a "story circle" was suggested 
by Angaangaq Lybertl~ ("Uncle"). one of the Elders who 
participated in the oral traditions course that will be discussed 



shortly. Uncle suggested that instead of inviting people to make a 
"class presentation" with all the formality that this entailed, they be 
invited into the story circle, to share their knowledge and 
experiellce together with the students. This format embraces vely 
well concepts of Aboliginal and adult leanling styles, in which 
people become partners in the learning 

Ka?,as Achaizohke~~,ilza: Legei~ds qf' Long Ago is more 
directly centred on Abol-iginal oral traditions in both colltent and 
method. Lean~ing objectives of the course include exploring oral 
stolies of long ago (in Cree, kajlas achanohlie\~~ina) as a source oS 
understanding Aboliginal philosophy and world view. and how 
these teachings ;ue passed or1 th~-ough stories: examining how 
Aboliginal languages are integral to understanding and inte1~11-eting 
oral stories; gaining expelience ill collecting oral soul-ces. and in 
evaliiati~~g the process; and explol-ing issues sun-ounding the 
collecting of oral sources, including translation. transcription 
(putting oral. stories into plint), and preserving and passing on 
l i ~ ~ o ~ ~ l e d g e . ~ ~ ~  Course texts were chosen to reilect collections of 
local and regional l<nowleclge, and the selection was based on the 
reco~nmendations of members of the Course Develop111ent 
Adviso~y Committee i n  terms of achieving a connection between 
the 11-anslated. written versions of Cree stories in English and the 
oral versions they grew L I ~  

Yet more important than any text was the in\/olve~nent of 
Elders and h-aditional teacllers in the course delivel-y. This involved 
a different set of skills for me as a teacher, as 1 moved away fro111 
centre stage to facilitate and provide the continuity fol- the on-going 
and evolving contribution of co-inskuctors. In its first run. this 
included Louis Bird, noted Cree oral historian fi-om Peawanuck on 
James Bay, who discussed his cliro1~o1ogical unclerstandings of 
Cree om1  tradition^.^"' and Florence Hamilton. the 84 year old 
matriarch of Wabowden who put the class at ease with her sense of 
humour and he]- renditions of Wi~ahl<icahli stories heard as a child 
crowing LIP i11 and around this predominantly Metis community of 
G 

600 people an IIOLII- ~ 0 ~ 1 t h  of T h o ~ n p s o n . ~ ~ ~ ~  Joe Mescredi. an 
educator \vith roots in Grand Rapids and living in Nisicl~awayasihli 
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Cree Natioii (PJelson Housc), a community of ~pproxi~nately 2,400 
residents an hour north of Thompson, was a frequenl contributor. 
With charactelistic Cree humour, he shared his views of the multi- 
layered nature of Aboriginal oral traditions and storytelling, 
conibini~ig cl~ildhood expeiiences as a listener of his graidmother's 
tales with a wide range of understandiilgs of Anishaanabe 
(Ojibway), Lakota and Hopi traditions. 

MaiIy11 Linklater, from Nisichawayasihk Cree Nation, and 
a student in the 2003 offering of K q a s  Achai~ohke,~~ina, 
wonderfully captured the importance of inviting Elders into the 
classroo~n and the ways i l l  which their teachings are passed on. Her 
words speak not only to the i~nportaiice of the teachings 
themselves. but highlight the ways in which they t'ake 011 meaning 
as a result of their I'onn as oral communication. Marilyn first writes 
of Stella Neff. retired teachel; educational administrator, and Cree 
language curi-iculum developer, who has returned to her 
community of Grand Rapids where slie is involved i11 cross-cultural 
education for new employees entering the community and serves 
on a number of regional educational boards and committees. 
including the Boa-d of Goven~ors of Keewatin Community 
College. In addition to shaling a versioil of the tihtipistikwan 
("Rolling Head") story that she heard SI-oin her uncle in the 1960s 
and ti-anscribed in Cree syllabics. Mrs. Neff told stories from her 
own life expeiiences as a child and adult. As Marilyii notes. slie 

shared many stories. and did it in such a way that the 
listeners were able to ci-eate visual images. Thus, allowing 
our creativity to expand as we used our imaginations. As 
Stella stated clearly. many of these stol-ies need to be 
wl-itten down before they are lost. However. she also 
cautioned that language is very important. and due to the 
changes First Nations have endured, with the loss of 
language means we lose part of the stories or teachings. 
Further. there are some words . . . or phrases that cannot be 
translated into English.xX111 

Elders Wellington and Madeleine Spence. husband and 
wife from Nisichawayasihk Cree Nation in their eighties and 



seventies. respectively, who spend as much of their time in the hi-ish 
as possible arld travel widely to share their knowledge of Cree ways, 
were the other two instructors in the course. As Marilyn wrote: 

Hu~nour is recognized as good medicine, and is very 
effective in oral traditioils because the teachings being 
passed on call be very sei-ious or important, and when it is 
accompanied with good feelings or inemories, the 
storyteller ensures his or her teachings will be remeinbered 
and respected. AII example of how hurno~~r  is used is 
Wellington's teachings of tlie seven natural laws that 
govern our behavioul: Instead 01 giving his listeners a stem 
lecture 011 what not to do, lie laughs and inakes a joke about 
them. some of which are his own actions. His ability to 
make light oS some situations. along with his sacred 
teachings of the powei- of the mind was very empoweling. 
His confident and gentle i11ai1ner created a cozy atmosphere 
that fostered the desire to listen and learn.. . 

Madeleine tallced about her own experiences and 
empliasized that she can only tell her listeners what she 
knows. nothing else. T111-ough sllaring her personal 
experiences as a child and as a woman. she provided many 
teachings. This form inay also be called "non-inteil'ei-elice." 
where elders do not tell others what to do. As Madeleine 
stated, we car1 not just tell others what to do.. 

This is very important in the Aboiiginal culture 
where we are taught to respect others. Unfortunately. many 
of the teachings are lost. as we lose part of our language. 
Madeleine's style also includccl thc use of her native 
tongue. no eye contact. and in a I~umble nlanner. These 
characteristics encouraged me 3s a listenel- to be respectful 
and listen. 

Marilyn concludes her discussion of tlie differing ways in \vl~icl~ 
oral traditions are passed on by evoking a dimension that ties the 
differel~t styles oS communication together. I n  Stella NefS's appeal 
to the visual imagination. in Wellington Spence's use of humour to 
convey serious messages. and in Madeleine Spence's cmphasis 011 
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listenel-. As Marilyn reminds us, the listener is not merely a passive 
observes, but has a11 important role and a responsibility. 

This theme of a s l~xed  responsibility between teller and 
listener was ca-sied on into another element of the course, the 
students' major project. Working in groups, students undertoolc an 
cLi~~terview" or conversation with an Aboi-iginal Elder or traditional 
teacher. which they would document.xxv The learning that 
occui-sed as a result of the interview experience was then presented 
to the class as a whole, usually accompanied by a short clip from 
the interview. Students thus became pasticipants in the transmission 
of oral tradition. coming to tei-~ns with their respo~lsibility in 
passing the sto~ies and teachings along. 

For me the unfolding and intangible nature of this exchange 
is beautif~illy captured in the following story: 

Pi-ior to intel-ltie113ing Stelltr N ~ f l ;  c1 giaup o f  ,four stlrdeirts (Jai~ne 
Cht7rtrcrnc1, Eclith Masoiz, Melorlie Mol~~at t ,  arlc1 Liza Sl>errce) 
cleciclecl or1 g~~e.stio~z,s, llllcl sl~oke to Mi-s. N e f o ~ r  tlre plrone, \~-lzeir 
she tole1 tlrei7.r she \\'as bi-i~rgiirg ~rloizg t1 slr~prise ,fill- her ~ f s i t  to 
Tllo177l>.sorr. When the .fo~ri- got togelher to ,firrthei- prel~are, they 
hancl-l~tri~rtetl ~ - ( j ~ l i . ~  11,s tr gifi, to .firlfill tlreir- rrrrcloi-stcrndir~g of' tlre 
pi-otocnls slrrln~,rrcIir7g collectirrg traclitirrr~rll sto~-ie,s.-'"~"~ WIzeir t h c .  
 net, it t11mecl olir Srella hncl 01-ouglzr crlong I T P I -  o\1'11 roclis, selle7-t71 
sl>etrr points thtrr .she ,ji~llrrcl in /?el- ,fi111ril~ )S ctri7rping t ~ e t l ,  so111e 
hllrlllrecls, orhei-s tIro~isanc1,r c?f'!,ear-s olcl. Tlre r(>cks 117et. 

Mi-.s. N C J ~  \~.lrs i i ~  ~ I C I S S  cllri-i~rg tlre strtcJerltsl presenttrriorr, 
\~,hich eirclecl 117itlz tlie g ( f l i n ~  qfcr poerir that the31 had ~~'r i t ten  t711d 
~ ~ h i c h  I I Y I S  I-etrcl t l l~l ld i~r hei- ho~z(~rr~: 111 c los i~~g ,  Mrs.  N q f  
pi-ese~zteel tlre st~l~leizts i~'itlr rrec1il~rce.s slre htrrl i7r~rcle: n cil-cle of' 
, f lo~~~env heaclecl in tlile,/hllr colo1r1-s c~f'tlle,fi~l,l- clii-i~ction,~. As Stella 
esplirir~ecl, tlre cii-cle r f t l ~ e  rreckltice 11~i .s  tlre 12ie11, tlre Creator i~'orrlc/ 
haile 01' 111[111~7ilit!' if \IT I I * ~ I P  l711 rr~rir~d, sta~z(liirg together cr~rel 
ciru.ling the eai-111. 

Within the structures of a ~~ni\/ersity course, oral history moved 
beyond the activity of learning how to gather and collect 
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infolmatio~~. to a s h a i ~ ~ g  of personal history, family stories, and 
legends of long ago. The outcome of the course was about much 
Inore than the exchange of information; it was about explol-ing and 
participating in a way of blowing, about respecting . . the way 
knowledge is passed 011 and the valiles it carries.xxv" A powerful 
bond developed between storytellers and listeners. breaking down 
b x ~ i e r s  between "teachers" and "students," in the process creating 
a vital and engaged co~n~nullity of lemers .  

Out of the classroom: Towards a "House of Stories" 
As planning for the two courses developed over the 2000- 

2001 academic year, and as the courses unfolded. discussion kept 
retunling to the i~nportance of oral traditions and oral sourccs. and 
the need to further build up resources in this area. By Aplil of 3003. 
the IUN Course Developrne~lt Advisory Coln~nittee had identified 
oral history development as a key ob-jective. and one that needed to 
be addressed beyond the confines of university course delivery. 
Following from this, a recolnlne~ldatio~l was forwarded to the IUN 
P1-ogra111 Executive Committee that "there is a need to establish an 
Oral History Ilistitute of Northern Manitoba. The Institute would 
wol-lc towards researching. gatheling and preserving oral history in 
northern Manitoba and ensuring that such materials x e  accessible 
to n o r ~ h e l - n e r s . " ~ ~ ~ ~ ~ ~  

At a Visioning Process held on 23 June 3002 at Miltisew 
Waci. a sacred site 11ort11 of T~OII I~SOII .  it was identified that a centre 
of Aboriginal oral histol-y in northeln Manitoba would be 
community-based (that is, i t  comes from the people. from within) 
and that i t  would be committed to developing resoul-ces and ~~tilizing 
rnatelials for and by the north. To this end, a Council would be 
formed, balanced in terms of academic and traditional expertise and 
lcno\vledge. The name Honekwe (Dene for "House of Stories") was 
chosen to reflect the traditional and contemporary importance of 
stories and history in northern Aboriginal cultures."x1x 

It was also decided to host a Regional Gathering to Silrtl~er 
these objectives. ~uid so work began on Shcri-ir~g 0111- Vision: Shur-ing 



our Stol-ie~."~" Eighty peopie, including represeniatives 11-0111 a 
number of communities in northern Manitoba, participated in this 
two-day Regiol~al Gatheling held in Thompson at the end of 
February 3003, in the depths of a northenl winter. a traditional time 
for storytelling.xxxi The opening presentation from Elder Stella 
Neff was followed by youth perspectives on "what it ineans to lea-u-n 
about our history." Facilitated group discussions then exa~niiled 
foils key issues su~roonding the development of ~ o n e k w e ? ~ ~ ~ ~  
and the day ended with a feast and storytelling, hosted by Ron 
Cool< of Grand Rapids. who spolie of the need to keep the Cree 
language alive, and invited audience members to share 
their stories. 

Tlle second day included prese~ltatioiis from Dene, Metis 
and Cree perspectives on "Regional Stories of Histolies and 

Presenters spoke of their persolla1 history and 
how this was linlted to the history of their community. Soine of the 
presenters discussed the origins of theis commi~nities. and the need 
to recognize and learn this history. a history that is often 
overlooked. if not forgotten. The Gatl~ei-ing ended with a closi~lg 
circle where participants rellected on the events of the past two 
days and loolted to the litture. establishing the foundations of a 
Honelcwe Council to can-y the worli fol-wa-d. As Stella Neff noted 
in her opening address. "Carafool" (a Cree slang word for a 
slingshot): "This day is carafool day. We are going to design how 
we are going to take our past, load it in and catapult it into the 
filture. It is up to you to determine how you see this happening and 
what it is going to look lilte."XXXIV 

In discussing how "it" would look the discussioii groups 
generated some creative and pr~~ctical ideas regarding a "House of 
Stories," with several main themes emerging. Participants 
described their vision of Ho~~el twe in [erliis of both a physical space 
and a site or centre Sol- programming activities. These ideas came 
together in the descl-iption of Ho~~elcwe as a resource centre: for 
fainilies, communities and educators. This also rellected the holistic 
view of Honekwe as encompassing physical. spiiitual. emotio~lal 
and lne~~ta l  aspects. and vis~~alized in a circular structure. There was 
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also inention of Honekwe as place of gathering and lea-ning, where 
those of all ages could come together in a safe environment. 
Several groups noted that Honekwe could be a virtual space, a 
digital House of Stories on the Intel-net or on CD-ROM. Finally. 
Hoilekwe was seen as a living place, a space for traditional and arts 
activities (such as beadwork, sewing, cooking) and. of course, 
storytelling. One group noted that storytelling should be pril-nary 
and recording secondary; to this end Honelcwe should set aside 
time for storytelling and listening without the purpose of recording 
and xchiving. Also identified was the need to conduct storytelling 
wokshops (to teach the art of stol-ytelling) and to have Elders travel 
to other corninunities to share stoiies. 

Pasticipallts in Skal-illg aL1r Vision: Shcrl-illg 0111- Stories 
viewed Honelcwe as containing a healing component. related to 
reconnecting people and communities with language and wit11 
family values. The irnportailce of language as a central component 
of programming came through very strongly. sometimes seen in 
relation to educational needs such as C L I I T ~ C L ~ ~ L ~ I ~  development. 
Several groups noted that language development could result in 
tangible products, such as dictionaries. 

In temms oP the ethical dimensions of a "House of Stol-ies." 
much consideration was given to the need for developing protocols 
for the appropi-iate collectio~l and use of stories. This was described 
as involving recognition and respect Pol- the origin of the stories; 
responsibility on the part of the collectors as well as on the part of 
bon-owers/listeners; the need for 131-oper aclcnowledgments (of 
coin~nunities, of tellers. and of cultures). including I-esearch to 
establish the oiiginal teller or aulhor; the need for permission 
regarding collection and subsequent use of materials: the 
importance of giving of tobacco and gifts and/or honorariums: 
establishing Honekwe as a not-lbr-~)rofit facility: and gaining 
approval from Elders. 

While the importance of consideling the legal aspects of 
copyright was noted, participants spoke strongly of tllc need lo 
develop protocols that respect and reflect Aboriginal cultural 
values. The need for a governing body (variously described as a 



Board of Gover~lors or "vireciors, 01. a Councii of Elders) as a way 
of protecti~~g the stories and knowledge and to assist in validating 
stories was strongly identified. Also identified was the need for 
community involvement and i l~p~i t  in this process. 

Throughout the two days of the Gatheling, participants 
spoke of a centre for Aboriginal oral history as a reposito~y of 
knowledge and traditions that would physically reflect Aboriginal 
cultural traditions; they also envisioned a space for programming, 
drawing together communities and supporting and celebrating 
Aboriginal languages as a basis for individual, family and 
community identity. While the need to gather together and make 
accessible already existing inatelials as well as undertake new 
projects collecting oral traditions was identified. there was a 
reminder that not all oral traditions are to be recorded, and that 
Honekwe should support the f~irther development of storytelling as 
a cultural activity and form of passing 011 k ~ l o w l e d g e . ~ ~ ~ "  

Finally, the various ways in which Honeltwe could develop 
northern resources was considered. Participants encouraged 
Honekwe to develop as a centre serving all of northern Manitoba. 
drawing together resources and expertise. while not losing sight of 
the expertise residing within communities. With a long-term goal 
of establishing a centre for Aboriginal oral history in northern 
Manitoba. Honeltwe is committed to the promotion of oral history 
at the regional and community lcvel. Work proceeds on a Honeltwe 
Council. while the second Regio~ial G~ltheling. Celebl-lrti17g 0111- 
Stol?,tc.lle~-.~: Honnzrl-in8 (1111- Nor-thel-11 Leg~rq' .  will occur in 
February 2004. once again drawing together participants from 
various communities to share their stories and build a community 
of stor-ytellers and storylieepers. 

Co~lclusion 

It is my hope that this paper has captured some of the 
excitement involved in - but especially the importance of - \vorlcing 
in the area of Aboriginal oral history in the nortlieln Manitoba 



context. As stated in The Coolangatta Statement on Indigeno~s 
Peoples' Rights in Education: 

Over the last 30 years, Indigenous peoples throughout the 
world have argued that they have bee11 denied equity in 
11011-Indige~~ous educatio~l systems which has failed to 
provide educatio~lal services that nurture the whole 
I~~dige~lous person inclusive of scholarship. cultus-e and 
spi~ituality. 

Most all I~idige~lous peoples. and in pa-ticulai-. 
those who have suffered the iinpact and effects of 
colonization, have struggled to access education that 
acknowledges, respects and promotes the right oP 
I~idige~lous peoples to he indigenous-a right that 
embraces I~~digeilous peoples', la~~guage, culture. traditions, 
lifestyle, and s p i s i t ~ i a l i t y . ~ ~ ~ ~ ~  

Validating and promoting Abosiginal oral history and oral traditions 
wit1li11 the post-secondary educatio~l system is one way to address 
this I~l~lndamental right. to create a space where Aboriginal learnel-s 
can feel connected to the learning and share in the creation ;und 
tra~ls~llissio~~ of knowledge. 111 this ~rocess.  the educational setting 
can be transfo~med. as the lcnowledge. wisdom and experience of 
Elders and tl-aditional teachers enters into the classroom. creating a 
iich and dynamic learning environment. 

Yet the recounting of history and the production of 
knowledge is not only confined to the classroom. and thus began 
the journey on the road to ~ o ~ ~ e l c \ v e . ~ ~ ~ " "  This is ajoulney that is 
still ~~nfolcling. a path still to be 11-avelled. It is a privilege a11d an 
honour to walk this path along with my northem teachers a11d 
friends, a privilege that also can-ies with it certain responsibilities. I 
hope that 1 have listened well. and shared my story of lear~~ing and 
discovery in a good way. Ekosani. 
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E~~dnotes 

I Courses include: N1iril.c. Pcol>l~~.s 01' Ceiiiorkr Inn introduction to Aborigin~ll 
Studies), K11yri.s A r ~ I ~ r ~ r i o l ~ l i c ~ ~ ~ ~ i ~ i ~ ~ :  Lr,qc~iltl.s r ! / '  Lorig itgo, M1'fi.s (!/' Coii~rrltr, 
C~iiilidioii N L I ~ ~ I Y J  L ~ I C ~ ~ / / I I I P .  F;I:YI N~11ioi7.s C O I ~ ~ , ~ I I I ~ I O I ~ I .  and Hi.srol:\ r!/' rlle 
Cri~iodio~l Nor.rli. 

i i  See. for example. Assemhl of First Nu~ions. Ui~'(/liiiig //I(J S~/CII(~C,: ttri 
l r i r ~ ~ r / ~ r ~ ~ ~ i ~ ~ ~  S r ~ t ~ l ~ ~  ~~/ 'R~~.s i r l~~i i / i~ i l  Sc,l~oo/ l i i i / i~ i~ ,~  liiid H~,[~Iiiig 11,s I / / ~ ~ . s ~ i ~ c i i ~ ~ ~ l  11y i l i ~  
Srori~~x (!/'Fii:s/ Nciiioii I~idi~~idii~i/.s (Ott;~\\,n: Assembly of First N;ltions. 1994): 
Roland Clirisjolin rund Slierri L. Yo~lng. \\;ill1 h4ichael hliuuun. Tlip Cii.1.I~ CLIII~CI: 
s/1~i~loll~,s liii~l srr/l3llii1i~l~ ii7 1/11, /il(/;liir f<~~.s;l/l~~1l;ll/ S<~/lOO/ L~ /~1~r i l~ i r l~ l~  ;ii C111111r/cr 
(Penticton. B.C.: Tlieytus Books. 1L)L)7): ./.I<. hliller. Slliiig~~~orili~s Visio17: A 
Hi.sroi:~ (!/' Nori~,r  R~~.sidcririril Sc./iool.s (Torollro: Lln iversity of Toroll lo 
Press.l996): and John S. hlilloy. ,-I hlririoiiol Criiiir: Tllr Criiiirtli~iil Coi'~'i7fiiii~ii/ 
oiitl IIICJ Rc.sirl~~ir/ilr/ S~,lloo/ S!.src~rir. I S ~ O - I ~ I S ~ J  (Winnipeg: Unil~ersity of 
h4anitobn Press. 1099). 

... 
111 I follo~\l legal S C I I O I U ~  illid Aboriginal riflits expert John Borro\\'s in using the 

(el-ms "oral history" :111d "i1r;11 11-aditi01ls" ill~ercli;l~lgeably. AS Borrc~\\~s 11otes: 
"Some have argued that each term shoultl be lrraled sep:lrnrely. \\'it11 (IS;II history 
represenling Llie 111-oducl of c o m m ~ ~ ~ l i c ; ~ t i ~ ~ i .  ;111d or;1I trnditioll signioling rhe 
pl-ocess of communica~ion. 1 have no1 seprlratecl the t\vo hecause ... 1 believe that 
Ihe p r ~ d u c ~  ;111d process O ~ ' C O I ~ I I ~ L I I ~ ~ C ; I I ~ O I I  ;]re i~~sepxrxhly interl\\~i~lecl." In John 
Borro\vs. "Listening Ibr a Cllanpe: The COLI~IS ~ r l d  Om1 Tr;lditi~ll." (11.d.). I. 
~hup://\~~\~\~~.deIg~11ii~111k\~~.~1rg/rese~~rcli/or;1lliistor~~.~~d1'~ i il 
Delga1nu~1k\~~/Gistl;1!~.\+~;1 Nu~ion;ll Process Web site. See illso hlnllreell Sirnpkins. 
"12rom Ear (LI E x :  Cross-C~~lt~rr;~I L i ~ l d e ~ - s ~ a ~ l c I i ~ i ~  oI'Abc1ripi11aI 01.~11 Tratlilions.' 
iri I'roceedings oftlie 21 st Anrl~ral Confrrence of  he Cnnnclinn Association for the 
Sludy ol'Adult Education. 263-64 < I ~ I ~ ~ : ! ! ~ \ ~ ~ ~ ~ \ ~ ~ . ~ ~ S ~ . ~ I I ~ ~ ~ ~ I ~ I ~ ~ . ~ ; ~ C A S A E / C I ~ I ~ O O ~ !  
2002-P~~~ers/si1~1pki1is2007\\;.pdb. 

i \ ,  Thompson is 730 k m  south of Winrlipeg. :~ccessiL~le by road. 
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On the Aboriginal history of northern Manitoba see Eva Linklater. "Arclineology, 
Historical Landscapes and the Nelson House Cree," Mariitoba Alrhaeologicol 
.lo~rrr1al7(1), 1997. 1-44; Neal Putt. Plocr \t/hrrc. tlre Spirit Li18e.s: Stories finrlr tllr 
Archcreology orirl Histor? r!fMcrriitobrr (Winnipeg: Pemmican Publications. 199 1 ): 
and Kevin Brownlee and E. Leigh Syms. Kci~~r,wcIri K~ / (CI I I~~ , I I~ I I ' :  0111. n/l~i/~cr-  
fi-or11 Lorlg Ago: ,411 Elrrly Crc.r \\brr~[rri orrtl Hrr- Per:sorrtrl Bc~1or1girrg.v jivrr~ 
Nug~rili B q ,  Sorrrl~~ni I)idi(rri L(rli~1 (Winnipe~: Manitobll Museum of Man and 
Nature. 1999). 

Iceewatin Co~u~nuility College. Eii~~iroriri~r~r~rlrl Scc~ri (The Pas: I<eewalin 
Community College. February 2003): Indian and Northem Affairs. Fir:vi Nrrrioris 
Corirrirro~i~y Pr(!j71e.s I99 7-98 Morliiobcr Regiorl (Ottawa: Indian ;nid Northel-n 
Affairs. 1997): Br~lce Hallett. with Myrna Nemeth. Harvey Stevens and Donna 
Stew~rrt. Aborigiricrl P[,o/~le in hlrrr~iiobcr (Winnipeg: Go\~er~iment of Manitoba 
and Government of Canada. 2007). 16-1 7: Indian Affltirs and Nortlie~n 
Development. lic~gi.vtvrrr/ Irirliori Po/~11/~11iori hy SCJ.~ [III(/ RCS~~/L,II(.L, 201)2 (O1tu\\t~t: 
1ndi;ui All'airs and Northern De\~elopment. 2003). 30-37. 

For a \\)sitten history of the Mushkego\vak see Victor B. Lytwyn. A.lrr.sl<i~ko~~~rrc~l< 
i\r/iirirr~~~ic~/<: Or.igirr(rl PLJ~IIIP OJ'IIIC~ C IP~I I  SII 'NIIIIJ~ Lurid (Winnipeg: University of 
Manitoba l'sess. 2002): on theAsirliskawitl~i~i\\~;~k see Robert Briglilln:ln. Clnrc~jirl 
PIZ,~:  Rock CIPO H111111/11-,411iriic11 R~ /c~ t io~~s I~ ip . s  (Berlieley: Llniversity of 
California Press. 1993) a~ id  Robert A. Briglitman. A(.trdo/rlti~~.irlr, rrritl 
,4cwrl1o11~irrtr: Trrrtliriorlnl Nrrrrirri~~r.~ q/'iho Roc,/< Cree lriditrri.~ (Otta~va: Canadian 
I\4useuln of Civilization. 1989). 

For an overvieuv nncl annlysis of h4a1iitoha's Aboriginal population in the 1 9C)Os. 
based largely on the I996 Stutislics Canada census. see I-l;lllet. el. 111. ;\hori,yirrcrl 
Pcol7lr irl hl~rrrirol~tr. 

I-lnllett et. ol. / \hori~ir~rrl  P r o p l ~  irr Mroritoho. 27 

Linda Goyette. "Cree + English = New Bilingunlisni.' T,~rr)rrro Sror. November 
17. 2001. 

Thanks to Willi~lrn Dulnus of Thompson for this term. 

Iliter-Uni\,ersities Nosth is a consortium of hlanitoba's three major ulii\~rrsilies 
(l31-widolr Urri\,ersity. University of h4;uiitoba. 2nd University of Winnipeg) that 
\\!as est;tblislietl in I970 to nct as coorclin:~ted deli\'ery vehicle Ibr the ~~nivessities' 
credit courses of i red  lo  residents in the north. 

The t\vo courses ~tse Uh4 32.100: Ktrjvr.~ i \c~lrorroli l ic~~~~i~~~~: Lr,yc~rril.s (!/'Lorig ,,l,yr~ 
(SelecLed Topics i l l  Native Stuclies) i111d UW 29.250613: Hi.sfor:v (!/'1110 Clrrllrtlirr~r 
Nor.rlr. 

The me~nbers of the IUN Course Develop~nent Atl\~isory Coinmittee iver-e: 1- lor:^ 
Beurtly. Director Aboriginal I-leritage Program. Seepastik De\,elopment 
Corpomtion. York Factory First Nation: Larry Beardy. lUN Ps~jgr~um Cool-dinulor- 
(\\,lie \vent on lea\,e fl-om IUN to devote time to his spil.itucrl cluties as a minihtrl- 
of the Anglican Cliurcl~. ;tlid subseq~~ently becxlne l irs~ Region;~l Centr-e 
Coordinutor of the I<eewatin Community College T;ltnskway:~k liegional Centre. 
T;ttnsk\vaynk Cree Nation (Split Lake): William Dumas. Aboriginal Etl~~catioti 



Molly Stories, Marly Voic.e.r: Aborixirrrrl Orol History ill Northrrrl MorlitoD(~ 25 

ssii 

Consultant. School Cistrict of Mystcry Lake. Tlnolnpson: and Sharon McLeod. 
Researcher. Treaty and Ahoriginal Rights Research Centre, Tlnomp5on. 

Tlne course was first delivered lioln January to March 2002. and again lioln 
January to March 2003. For further information see the course inlbnnotion page 
at 1~ttp://\\~w\v.uwinnipeg.~a/-geller/teac1ning/HistNortln.1ntm. 

See Flol-;~ Beardy and Bob Coutts. \4~ice.sji.or11 Hl~rl.vorl Bo!': Clpp Sto~~i~ .~ . j ' i -o r i~  
York I;'trc.rol? (Montreal and Kingston: McGill-Queen's University Press. 1996). 

Nu Ho Ni Yc.h: Our  Slor:~, prcxluced and directed by Allan and Mary Code 
(Tadoule Lake, Manitoba: Treeline Productions. 1992). For a riveting story of the 
Sayisi Dene. \\~hicIn incolposates 01.31 sources. see 113 Bussidor and Ustun Bilgen- 
Reinart. Nighr Spir.i/.s: Tlrp S~or;v (!/'tlrc, Rrloc,crtiorr (!/'tlrc~ Soyisi Derlr (Winnipeg: 
Universi~y of Manitoba Press. 1997). 

On the overlap bet\veen Aboriginnl le:lming styles and adult learning principles 
see Diane I-lill. Abori,yir~erl A~~~c,.s,s to Post-S~c~or~clcrr:\. E(11rc.rrtiorl: Prior L P ~ I I . I I ~ I I ~  
A.s.sc~,s.srlrc~rrt trrld i1.s r1,vr \\/ithi~l ,-\her-i~irrol P~.og~.crrrr.s (!/' L~r~n~i r r ,y  (Deseronto. 
Ontario: First Nations Teclnnical Institute. I995i. 

The course LV:IS f rst delivered from April to June 2001 and then ngain From April 
to June 2003. For furlher infortnation see tlne course information page at 
~1ttp://\~~\\~\\~.~\\~in11i~leg.~~1/-ge~~~~/t~3~~l~~g/k~)~~~.~lll11. 

Tlne tests were Brig1itm;un. Ac~i~rlo/r l ; i~~~im 1 1 1 r ( 1 ~ \ ( ~ 0 1 1 1 0 1 1 ~ i 1 1 e ~ :  Jelnnili31- S.H. B r ~ \ \ ~ n .  
" J ~ I I I ~ S  Setlee ant1 his Cree Tlnclitiorl: An  1rntli;ln C;1111p 31 the Moutli of Nelsor~ 
River Hudsons Bay" in W. Co\van. ecl.. ; \c ,~cs (lrr h r ~ i t r r ~ ~ c ~  c,orlgr.(,.s rlc'.s 
nI,yor~tlrrirrisr~.v (Otta\\~n: C~I-leton Uni\,er-sily Press. I977 ). 3(,-49: I<usko P:ltclnees. 
3s told to Clnurles Clay. S I I . ~ I ~ I I ~ I J  C J Y , ~ ,  Legc~~rels (To)-onto: M ; ~ c ~ l i I l ; ~ n  C011111xiy (11' 
C;unnda Ltd.. 193s) and Jnmes Settee. "The Universal Trudition ofthe Indians. .." 
(u~npublislned mwn~~script. Robert Bell Collectio~n. National c\rclni~es ol' Cnnadn. 
IS90). 

See Louis Bird and G e o q e  1~~1lf'~~rcI. "j\,l;lkinf tlie Past C~lnne Alive: The 
O~nushkezownk 0r:il I-listory Project." in Jill Oakes et al.. 4 s . .  P~r.rhb~g the, 
Miryirl.~: Nc1til.e trrlcl Nor-t11c~r~11 .Sroelio.v (Winnipeg: N:tti\,e Studies Press. 
University o f  Manilobo. 2001. 270-S9: the recently pmducecl oul-~oices.cu 
\vebsite <ln~tp://\\~\\~\\,.ot~~-\~oices.c.n>: ;~nd  tlne Om~~lnskego\vnk Oral Iiistory Web 
Site <lnttp://\\~~\~\\~.~~\~~i~n~nipe~.c;I/ic/;n~;~de~inic/r~~~~ert/I~ir~I>. 
Wisnlnkicnlnk is 11ie culture hero. or trickster. central to Cree om1 trntlitions. For mn 
estentlecl discussion rind mmny examples ol' Wis~~hkicahli stories see Brizlnrman. 
/\c~otlolrlii~~~ir~lr r ~ r r r l , - \ c ~ o r r r o ~ ~ ~ i r r e ~ .  9 4 9 .  I:(II- a con1empor;u.y novel that incorporates 
Wis;~lnkicalik see Tomson I-ligh~vay. Ki.s.v (!/'11rc2 P I I ~  Qllc,c~rr (TOI-onto: Douhleclny 
Canada. 1998). AS I-ligln\\~ay. ;I Cree origi~nnlly from BI-oclnet. Manitoba \\'i.ites in 
his o11enilng "Notes On The Triclistel-": "The dre;rm \\'orld of Norlln Americ;ln 
Indinn nnytlnology is in1n:lbitecl by the Inosl fnntaslic creatures. beings nncl events. 
Foremos~ among these beinfs is the ‘Tricksier.‘ :IS pi\ot;ll and imporlont ;I figure 
in O L I S  \ \~~~r lc l  ;IS Clnrist is in tlne re:~lm of Christian rnytlioloz)~. 'Weesngeeclink' in 
Cree. 'N;~n;lbush' in Ojib\\p;~y. 'Iiavell' in ol1ne1-s. 'Coyote' ill still others. this 
Trickster foes by m:rny n:unes ancl rn;lny guises. Essentially a comic. clo\vnisln 
sort of character. his role is lo teach LIS about the n : ~ t ~ ~ r e  and the rnealling 01' 



existence on the planet Earth: he straddles the consciousness of man and that o f  
God. the Great Spirit.. . . Some say that Weesaceechak leli this continent when the 
white Inan came. We believe she/he 13s there is no gender in Aboriginal 
languages] is still here among us - albeit a little the worse for wear and tear - 
having assumed other guises. Without the continued presence oT this 
extraordinary ligure. the core of Indian culture would be gone lorever." 

xsiii This and the following quotes lire li.om Marilyn Linklater. Answer to In-Cl;~ss 
Test. 29 May 200 1. 

xxiv On tlie ethic of "non-interference" see R~lpel-t Ross. Drrr7cYrig 111ith LI Ghost: 
E.~ploririg Irltlirrrl Reality (Markham. Ontario: Octop~ls P ~ ~ b l i s h i n ~  Group. 1992). 

sxv It should be noted that in a few instances participants did not \\l:unt the interview 
recorded. preferring to keep the conversation entirely in the realm of oral 
traditions. In 7001 recordings were made o n  audiotape: in 2003 videotape was 
wed. based on reco~limendaticlns of thosc intervieweel and student comnients. In 
acldition to the Elder/Lr;~clitionnl teacher Instruclors. interview p:lrticipants were 
Sandra Barber and Ang:l:lngaq Lyberth in 2001 and Mtlrie Bnllt~ntyne. William 
Dumas. Joshua Flett. Isabel I-lnrt. Ida Pnynter. Dorothy Redhead. and Leonurd 
York in 2003. Students in 2001 \\,ere Ray Uertlielette. Urencln Frieling. Cindy 
Grieves. Margaret Hillick. April I<emntcli. Christy Lupointe. Sandra Legge. 
J~uiine Linklater. Tmcy Lot1ii:ln. Celenu Moore. Jennifer Ross. Gayle SinclL~ir. 
Alherteen Spence. Georgina Thomas. and Stephanie To\vers: in 2003 stutlents 
were Greg Anderson. Margaret Ballantyne. Kim Bee. Jamie Chartrand. BnrLx~ra 
Daniels (\\'ho also acted ;IS interpreter Ihr Madeleine Spence). Uenjumin 
Deneclieze. hlandy Enns. S l ia~~~l le l le  Fallon. Chnrles Gregoire. Eileen Hartman. 
Laul-ie Ir\,ing. Nancy Laliberty. Marilyn Linklnter. Tlieresn Linklnter. Garhiel 
hlarlinez. Edith Mason. Audrey M;~yahm. 1:emell McDonald. Edilh hlclC;~y. 
Iiosalind McKay. Debbie I\/lelnsty. Glencl:~ Moose. hlelunie hlo\vntt. Billy-Joe 
Reeves. S l l o ~ ~ n o n  Robinson. Ger~~l t l ine  lioss. Milclretl Ross. Eliz;~heth 
Snlamanclyk. Cheyenne Spence. and Liza Spence. 

xsvi On reciprocity as an integral component of storytelling 311~1 s t~rylis le~iing see 
liemian Micliel. "P;~kitinl^lso\\'in: Tobacco Ofir ings in Excli;lnge rt11- Stories and 
tlie E~liic of lieciprocity in First Nations Rcsearcli." .Iorrrrrtrl 01' I/rtligrr~orr.v 
Tl~o~rgl~r.  liegina: SIFC-Department of Incli;ln Stuclies ( 1909) 
~l~t~p://~~~~~~\~~.sifc.ed~1/111dinnSt~1clies/lndigeno~1sTl1ougl~~fnl199/toL1:1cco.l11m>. 

xs\,ii As Sharon h4cLeocl notes: "Oral trnclitions are n set of v:rlue b:lsecl te:lcliings Ibr 
a group of people whose o r i g i ~ ~ s  stem from the ur~icj~~eness of the collect i~e yoice. 
I t  is time that our people stop. Ihillk nncl ;let L I ~ I O I ~  the sig~~iIic;~nce oftheir o\vn o r d  
stories. I t  is time t(1 retLlrn lo the tenchings o f o ~ ~ r  sto~.ies Ihe \vay i l  \\.as meant lo 
be ..." Sh:lron h4cLeod. "The 12oncl to Monek\\se: A Cultumlly B;~setl Iiolihtic 
C o m n i ~ ~ ~ ~ i l y  Development Model." (Unpl~blislled pallel-. Athabnsca University. 
November 2002). 6-7. 

xxviii IUN C o ~ ~ r s e  Developmenl Committee. "liepo~-I on IUN C o ~ ~ r s e  Develop~nent 
Advisory Committee." 12 April 2002. 

s s i s  A conlempolwy Der~e \vord rekrring Lo a house of stol-ies nncl story tell in^. "110 

lie" means telling legencls/stories in oral speaking: "k\\pe" is n trnclitionnl \vol-d 



meaning a place around the campfire where one resides (at tlie time people used 
to move from place to place). 

sss Members of the Honekwe Planning Committee were Flora Beardy. William 
Dumas. Peter Geller. Sharon McLeod. Edith Spittal and Stella Neft' (Honekwe 
Planning Co~nrnittee Elder) wit11 ;lssisiance from I<alllleen Kelson. R.D. Parker 
Collegiate and Eunice Benrtly. Mnnitob:~ First Nations Education Resource 
Centre. 

sssi Youth. adult andlor Elder representatives \\'ere in attendance from Brochet. Lac 
Brochet. Grand Rapids. Nisichiwayasihk Cree Nation (Nelson House). Suyisi 
Dene First Nation (Tadoule Lake). The Pas. Thicket Portuse. and York Factory 
First Nation (York Landing). Participants also included staff. frtcult)~ and students 
from tlie B r ~ ~ n d o n  University Northern Teacher Educ;ltion Progln~n (BUNTEP). 
Inter-Universities North. Kee\vniin Community College. R.D. Parker High 
School (Tho~npson). and University of h4:unitobn Nortlleli1 Social Work Program 
(Thompson): many of the students in these programs relocated to Tho1npsor1 from 
other northern Manitoba co~nmunities to f~rrther their educ;rtiorl. and re~nnin 
connected to their communities. Also in nttend;lnce \\,ere representatives from the 
Archives of Manitoba (Winnipeg). the National Archives of Cnnad;~ (Ottn\vaj. tlie 
I-leritage North M~lseum (Thompson) the Bossevain Community Archives. 
Manitoba Hydro. and the M:unitobn MCtis Federation. 

sssii Pnrlicip:l~~ts esninined 1'o~rr ~ O C L I S  questions: 

* What will a comm~rnity-hnsetl centre fol- Abol-igin;ll 0111 I-lisiory look like'? 

Whnt are some of the  ethicul issue tllnt need to he consiclel-ed (such as issues of 
o\\lnership. access and control)? 

* Should the cent!-e concentr;lie on gathering material :11rendx recorded or on 

collecti~if new m;lterials? 

* How can the centre fol-Aboriginal oral history best develop re sou^-ces and 
utilize m:rteri:ll Ibr and by the Nol-tli? 

sssiii Jeanette Dantouzze. Peter Det;~nal;e:lzze ant1 Elise Dellecheze of Lac Brochet and 
Jimm!~ T1ior;lssie and Chief 113 Bussidor of Suyisi Dene 1-irst N~ltion (Tadoule 
Lnke) spoke on Dene perspecti\,es. h4Ctis perspectives \\'ere ~lclclressed by Andy 
Johnson. Flecl Peters ant1 D:II.I~I h/I(?nigo~nery o l ' T h o ~ ~ i l ~ s o r ~  : I I I ~  Robert P;u.er~te;ru 
of Thickel Pol-(age. 1;lol-a Beardy. Elder Marion Benrtly. 311d .Junior Cl~ie f  
Charmoine W:lstesicoot of Yorh 1;actory First Nation spoke on  Cree perspectives. 

sssi\, This ;untl the Ihllo\\jing section ;Ire b;lsetl on .Thcrrbi,q Orrr \'i.sior~: Shrrr-irrg 0111. 
S1orir.s. Horrc,l;~~.r (Horr.vc, 01' S/or.ic,.s) Rc~giorrcrl Ger/l~c,rirl~q SIIIIIIII~II:\. /\1cr[~or7 
(Tliompso~~: Hone1;we Council. 2003). 

s s s v  See Julie Cr~~ikshnnk.  "01x1 I-listory. Nar-rnti1.e Str;~tegies. and Native Anlerican 
Histol-iogruplly: Perspectives korn the Yukon Ter.1-it or!^. Cunncl:l." in Nancy 
Slioe~ii:~her. editor. C/e~irr.irr,g (1 I3cr~/r: T/1c,ori:i17,y //re, Pcr.sr iri N e r l i ~ ~ ~  ~ ~ I I I I ~ ~ I ~ ~ ~ ~ ~ I I I  
Slrrtlic,.~ (Ne\\, York: Routledge. 2002). 23-24 o n  tlie role of commemol-n(i\~e 
spaces. such 3s the Y U ~ O I I  Internntional Storyielling 1;estival ancl smnll 
c o ~ n l n ~ ~ n i l y  ksri\,:tls. ;IS contributing to the corltir~t~alior~ ol ' i l~e ari ofsiorytel l i~~g 



within social and political contexts that allo\v for the production of history and 
enable public validation. 

sxxvi The Coolangatta Statement on Indigenous Peoples' Rights in Education 
<l~ttp://www.fnul1ec.org/~vipce2002/coo1o1~gattal~ was ratilied during the 1999 
World Indigenous Peoples Conference on Education (Hilo. Hawaii). For n related 
perspective on the see Inuit Circumpolar Conference. Russian Association of 
Indigenot~s Peoples of the North nnd Sami Council. SIILIIPCI l/Oice~ [rrrd n 

Urii~*er-.sit! 01' i l ~ r  Ar.c,iic (1997). <l~ttp: / /www.uarctic.org/docu~~~e~~ts/  
GENPUB02.pdb. 

xxsvii 1 would like to acknowledge Sharon McLeod Ibr this description in her paper 
"The Road to Monekwe." 


